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and emotional regulation, which impact their academic performance. Through an analysis of discussions within a Reddit community
for ADHD university students, we found that accommodations and general study strategies are often inadequate for them. Instead,
they develop and share collaborative, community-based strategies to support their academic success, which include (1) participating
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support with social partners to manage emotions and distractions, and (3) leveraging community-based support for remembering
deadlines, staying accountable, and fostering a sense of belonging. We conclude with a discussion of these strategies with respect to
literature on co-presence and design considerations for future assistive technologies and accommodations for ADHD students.
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1 Introduction

Attention-Deficit/Hyperactivity Disorder (ADHD) affects millions of people worldwide, significantly impacting their
academic, social, and professional lives [9, 54, 80]. Recently, an increasing number of college students have been formally
diagnosed with ADHD (approximately 16% globally) [2, 70], with many more identifying with ADHD without a formal
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2 Arnold et al.

diagnosis [34]. ADHD students1 often face additional challenges in higher education in time management, organization,
focus, and emotional regulation, which impact academic performance [49]. Success in post-secondary education (e.g.,
college or university) is dependent on student behaviors (e.g, study habits, peer and faculty communication, time
on task, and motivation) and institutional conditions (e.g., first-year experience, academic and peer support, campus
environment, and pedagogy) [52]. Neurocognitive differences like ADHD often result in lower academic achievement
despite higher than average intelligence [74]. ADHD Students may have developed unproductive study habits before
attending university and struggle with tasks like maintaining medication adherence when transitioning from a highly
controlled familial environment to one with more autonomy [3]. At the same time, even productive study habits may
not match the institutional norms or culture of higher education [22, 85].

ADHD students often struggle in this new environment that was largely not built for their preferences and strengths.
In particular, they can become overwhelmed by work related to different courses with faculty who are not coordinated
in the same way that secondary education teachers typically are [55, 66]. To address executive functioning challenges,
students often rely on strategies offered by their university disability service offices, counselors, and clinicians [92].
However, these strategies are often insufficient [29, 63], as ADHD college students with accommodations continue
to experience lower academic success and higher dropout rates compared to neurotypical peers [24, 96]. In response,
educators are turning to assistive learning technologies, like computer-assisted instruction and serious games, as
alternative or supplementary forms of support for neurodivergent learners [6, 7, 35]. Similarly, students independently
adopt technologies ranging from online community platforms like discord to accessibility tools, such as speech-to-text
and reminder applications, to support academic self-management [30, 53].

While both individual accommodations and institutional support are essential to the success of ADHD students in
higher education, our analysis focuses on collaborative support. Building on prior work examining collaborative ADHD
practices, such as body doubling, we analyzed discussions from a Reddit community created by and for ADHD students
at post-secondary educational institutions2 to understand the strategies they use to navigate academic challenges in
both informal and formal communities. Our findings show how ADHD college students (1) participate in diverse forms
of co-presence or body doubling to create accountability and focus while studying; (2) engage in active collaborative
support to help moderate emotional responses and manage distractions, and (3) leverage community-based support for
remembering deadlines, staying accountable, and fostering a sense of belonging. Our analysis indicates a variety of
opportunities for collaborative, community-based strategies to augment formal support structures and accommodations.

This study contributes to scholarship on collaborative technical practices for accessibility in three ways. First, it
advances discussions on the interdependent nature of access [10, 19, 98] with a focus on ADHD college students.
Second, it examines body doubling through the lens of co-presence, in both in-person and digitally mediated contexts,
using both synchronous and asynchronous approaches. Third, it offers design insights for assistive technologies and
accommodations in light of these findings.

2 Related Work

In this section, we provide background on the experiences of college students with ADHD. We then review prior work
on online communities and their role in supporting disabled people. Finally, we outline related work on co-presence,
including body doubling as a support strategy.
1The terms "Student with ADHD" and "ADHD student" are both commonly used in literature. In this text, we use the term "ADHD student" to emphasize
the identity-first language approach.
2To enhance readability, we will use the term "college students" throughout this text to refer to individuals attending post-secondary educational
institutions, including universities, community colleges, and other higher education institutions.
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2.1 The Experiences of ADHD College Students

Despite institutional efforts [5], developing inclusive and accessible environments for students with ADHD remains
challenging [75]. Globally, educational institutions are seeing a rise in the identification of neurodiverse learners,
including those with ADHD, autism, and other cognitive differences [79]. Similarly, in the U.S., national data shows
increasing numbers of students with ADHD enrolling in postsecondary education, accompanied by a growing demand
for accommodations and support services [71]. Universities [4, 16] and national groups (e.g., [40, 61]), have attempted
to develop standards with limited success [78] and continued lower educational attainment for ADHD students [11, 54].
Students with ADHD also report higher rates of substance use [12] and mental health conditions (e.g., obsessive-
compulsive symptoms, interpersonal sensitivity, depression, anxiety, hostility, and paranoid ideation) compared to their
neurotypical peers [76]. Academic culture traditionally values neurotypical standards of concentration, memory, and
time management [49], which can contribute to lower self-esteem and confidence in academic success among ADHD
students [82]. Institutional accommodations often serve as "temporary fixes rather than providing genuine access" [22]
requiring substantial effort by ADHD students to perform well [56].

Furthermore, challenges faced by ADHD adults in maintaining social relationships, interpreting social cues, and
communicating thoughts and emotions [80] can lead to higher rates of peer rejection and social integration challenges
[9, 28]. Platforms like Focusmate, StudyStream, and Twitch offer opportunities for collaboration and community support,
which may be particularly valuable for ADHD students who often face challenges with social integration and peer
rejection [9, 28]. By examining the role of collaboration and community support in the context of ADHD and higher
education, we can better understand how to create more inclusive and accessible learning environments.

2.2 Online Communities and Support for ADHD

Online communities have long supported the disabled community by providing connection, shared experiences, and
peer support [33]. For neurodivergent people, including those with autism and ADHD, these virtual environments play
a crucial role in fostering a sense of community and empowerment [27, 33, 39, 77]. Emerging from this context, the
neurodivergent movement, largely driven by online collective action in the early 2000s [25], challenged traditional
disability models and advocated for a more inclusive understanding of neurocognitive differences.

ADHD people often face stigma and misunderstanding [68]. In turn, ADHD specific forums and online communities
have become spaces for collaboration, where people exchange support, share experiences, and collectively challenge
stigma [33], ultimately amplifying their voices [27]. These dynamics have become even more significant as online
and hybrid education modalities continue to expand post-COVID [99]. The shift toward remote and asynchronous
learning environments has increased demand for digital forms of support and connection, especially among students
with disabilities who may experience greater isolation or barriers in traditional classrooms [68]. By fostering connec-
tions, facilitating knowledge exchange, and empowering collective action, online platforms empower communities to
challenge dominant narratives and forge new paths towards inclusivity and acceptance [27, 33]. Collaborative online
spaces are similarly valuable for people with marginalized identities and health conditions (e.g, Alzheimer’s, HIV,
Huntington’s disease, cancer, Tourette’s and Tic disorders) [18, 47, 58, 87, 95], demonstrating the far-reaching impact of
digital collaboration in promoting understanding, support, and empowerment across diverse populations. Such online
communities offer insight into understanding how a community supports each other and discusses their experiences
outside of a formal research setting [8, 37, 38].
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4 Arnold et al.

2.3 Co-Presence and Body Doubling

Coined by ADHD coach Linda Anderson in 1996, "body doubling" refers to a form of co-presence that helps people
with ADHD stay accountable and focused [60]. Drawing on survey data, Eagle et al. [26] report on how neurodivergent
people engage in body doubling practices (both in-person and online) to support the initiation and completion of a
variety of tasks (e.g., homework, household chores, self-care). Although emerging research offers examples of body
doubling, its relationship to co-presence and how it’s mediated through technology remains underexplored. There is
also a lack of research on collaborative practices developed by the ADHD community to support executive function
(e.g., memory, emotional regulation, attention, focus, procrastination, and task initiation) essential to academic success
[42, 49]. While body doubling has only recently entered the academic discourse [26], the notion of co-presence has been
heavily theorized. Early work by Goffman introduced the concept of co-presence in his research of behavior in public
spaces, as “when people sensed that they were able to perceive others and that others were able to actively perceive
them” and where individuals are “accessible, available, and subject to one another” pp. 22 [36]. Similarly, Zhao describes
co-presence as "a condition in which instant two-way human interactions can take place" [103]. Schroeder describes
co-presence as the sense of "being there together" [81], focusing on the subjective experience of feeling together with
someone in the same space [86]. Notably, in each of these definitions, there is no requirement for being physically
together though the kind of virtual co-presence that has become the norm for post-pandemic industrialized society was
unfathomable at the time of their writing.

Before our current highly connected era, scholars studied co-presence with digital technologies in ways that usefully
prefigure this context. Dourish’s 1996 study laid the groundwork for understanding how media spaces establish new
social spaces. This work describes how these technologies connect the individuals interacting and create a new social
environment linking entire contexts and augmenting rather than replacing other forms of interaction [23]. Shared visual
spaces facilitate the exchange of understanding, particularly for visually complex tasks, allowing participants to see and
understand each other’s actions and intentions in real time [51]. Co-presence can exist in text-based environments
[89] and live streaming [67]. Even in the absence of explicit spoken communication, the exchange of images or other
information about current activities creates social spaces, which facilitate ambient co-presence and shared context from
which interactions can begin [45].

While some research explores co-presence and collaborative work among neurodivergent individuals, primarily
autistic people [20, 48, 90, 101], research on ADHD specific practices is limited [20, 26]. One study highlights how
neurodivergent professionals adapt remotework to create accessible physical and digital workspaces, negotiate accessible
communication practices, and balance productivity with wellbeing [20]. Eagle et al. [26] used survey data to define
body doubling as a neurodivergent strategy situated along a continuum of space, time, and mutuality, identifying key
motivations (e.g., productivity, accountability) and patterns, such as engaging in body doubling with familiar individuals
[26]. Building on this work, we examine the potential limitations of body doubling, its use in specific contexts, and
the theoretical and conceptual underpinnings that make body doubling and related collaborative strategies work for
ADHD college students.

3 Methods

To investigate the collaborative practices of ADHD college students, we conducted a mixed method study, including
thematic analysis of Reddit data, comparative analysis of technology products, and semi-structured interviews of
community member and moderators of an online community on Reddit. Our analysis focused on the strategies and
Manuscript submitted to ACM



Beyond Individual Accommodations: The Collaborative Practices of ADHD Students in Post-Secondary Education 5

approaches students employ to manage their ADHD symptoms and navigate academic challenges, with a particular
focus on practices that involve collaboration and social support. In the following sections, we describe the context of
the study, our data collection and analysis procedures, and the ethical considerations involved in this research.

3.1 Context of Study: Online Community for ADHD College Students

Reddit is a large, publicly accessible forum that supports peer-driven communities. Given the relatively small population
of post-secondary education students with ADHD, there are few dedicated online spaces for this group. Reddit hosts one
of the most active and focused subreddits exclusively for ADHD students in higher education; allowing us to conduct
naturalistic observations of how students share resources, strategies, and collaborative support with one another.
Moreover the subreddit’s focus on both undergraduate and graduate experiences ensured relevance and richness for
addressing our research questions. Using Reddit search with the keywords "ADHD" and "college," we identified multiple
potential subreddit communities that involved ADHD students and higher education. We selected a publicly accessible
subreddit that states its members identify as having ADHD and are affiliated with a higher education institution.
The subreddit is in English and appears to mostly include members from the US and Canada. This community was
established five years ago in 2020, during the COVID-19 pandemic and distance learning. At the time we collected data
for our study (mid-2023), the subreddit had nearly 7,000 subscribers with steady growth since its inception. This trend of
steady growth continued through late 2024, when we conducted member checking interviews to validate the continued
relevance of our findings. This community allows members to ask questions, share insights related to academics and
the challenges they face, and encourages participation only from those with ADHD diagnoses or self-diagnoses. The
subreddit maintains rules around participation and content, with the goal of keeping discussions focused, respectful,
and relevant to the community’s purpose. The community emphasizes citing reliable sources and strictly forbids posts
of academic dishonesty, advertising, and off-topic discussions. Researchers seeking to recruit study participants from
the community may do so, but they must tag their submissions with the appropriate "Research" flair 3. As of late 2024,
the subreddit was moderated by a small team of volunteer moderators.

3.2 Data Collection

We collected all 670 existing posts and 6,787 corresponding comments using the Reddit API with the PRAW Python and
beautiful soup libraries from the time of its inception to mid-20234. The range of posts created per month ranged from
3 to 65, with an average of 21.6 per month.

As in many subreddits, the majority of people posting did so only minimally. The 670 posts represented 317 unique
posters, and the 6,787 comments were made by 2,979 unique commenters. We collected the title of each post, its content,
the content of the comments, up/down votes, poster username, the time stamp, and URL. The study was deemed
exempt by our university’s Institutional Review Board. Furthermore, the subreddit studied allows for research uses, and
we obtained permission from the moderators of the subreddit. While it is not feasible to obtain informed consent all
contributors to a public subreddit, we implemented multiple safeguards to protect participants’ privacy. In our report,
all usernames have been removed, and all quotes used in this study have been paraphrased from the original texts to
protect the identities of the participants. Additionally, while our analysis was conducted on the language as written

3Post flair is a supplementary tag that users can select when creating a post on a subreddit. It serves two main purposes: first, it allows the subreddit to be
sorted by the selected flair, making it easier for users to find posts related to specific topics or categories; second, it provides a quick way to identify the
nature or content of the post without having to read through the entire submission.
4This method was implemented before Reddit made significant changes to their API on June 19, 2023, in response to the use of their data by emerging AI
technologies.
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by informants, we have de-identified it where possible when including data in our findings section for publication,
rearranging words or exchanging similar words to make reidentification of the posts to the public Reddit forum difficult.

Throughout our project we aimed to abide by the Internet Research: Ethical Guidelines 3.0 and other published
recommendations for the ethical use of public data, particularly reddit data [31, 32], which does not require consent
before using public data but emphasizes ethical considerations of data use and publication. In alignment with these
frameworks, the first author returned to the community to share preliminary findings and invite members to review,
contribute to, or challenge our interpretations. We also engaged with moderators and community members through
member checking interviews (where consent was obtained), to ensure our interpretations align with community
experiences.

To align the dataset with our research objectives, we refined it by including only posts that: (1) mentioned information
and communication technologies (ICTs) and (2) sought advice on academic concerns, including those related to disability
accommodations. Subsequently, we conducted a thorough review of all posts in the corpus and excluded posts that: (1)
recruited research participants; (2) announced new subreddits; or (3) mentioned technology without providing sufficient
context or explanation of its uses or effects. To ensure the reliability of our inclusion and exclusion criteria, inter-rater
agreement was conducted on a randomly selected 28% subset of the full webscraped dataset (184 posts), yielding a 90%
agreement rate. After applying these inclusion and exclusion criteria to both posts and their corresponding comments,
we obtained the final dataset of 199 posts and 1,481 comments, ensuring a focused and relevant sample for our analysis.

3.3 Data Analysis

The research team employed inductive thematic analysis [15] to identify common themes across our corpus. The first
two authors conducted open coding on 30% of the posts (N=59) and their associated comment threads (N=446) to
generate initial codes. We identified collaborative support as an overarching concept that pervaded posts and comments.
Using collaborative support as an analytic frame, we revisited the data and began developing mid-level themes by
grouping the codes into clusters based on their similarities, followed by discussions among all authors. These themes
were iteratively refined through a process of collapsing, expanding, and removing codes and categories as needed, with
the entire research team revisiting the data throughout. In our findings, we reference quotes using "P#" to indicate the
post number and "-C#" to indicate the comment number within that post (e.g., P12-C2 for Post12 Comment 2).

A wide variety of software tools and applications were mentioned throughout our dataset. In most cases, at least one
person on the research team was familiar with the tool. In the case of three platforms that came up frequently in our
dataset with which we did not have initial familiarity–Focusmate, StudyStream, and Twitch’s "Study with Me" live
streams–the first author explored each platform, documenting and categorizing their features, including similarities,
differences, and unique aspects among them.

To enhance the validity of our thematic analysis and reduce potential reflexivity bias, we conducted member checking
interviews in late 2024 with two moderators and two community members. Member checking [59] is a technique in
which researchers share data interpretations with members of the studied community to assess the accuracy, resonance,
and completeness of their findings. Each participant received the full text of our positionality statement and thematic
findings in advance of the interview. Participants also received and signed a written consent form and a study information
sheet outlining the interview protocol. We conducted semi-structured interviews via video conferencing, each lasting
approximately 35–45 minutes. During the interviews, we asked participants for their general thoughts, how accurate
they perceive the findings to be, and what should be added and/or removed and why. Member feedback was used to
confirm or contrast with existing themes, expand upon them, and incorporate additional nuances or caveats that had
Manuscript submitted to ACM
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not emerged during the initial analysis. In our findings, we reference member checking participants using "M#" to
indicate the member checking participant (e.g. M1 for member checking participant 1)

3.4 Positionality

One author is an active member of ADHD communities online and advocates for academic support. They have experience
seeking information essential for navigating university life with ADHD. Two authors have substantial experience as
university professors working with disability services to provide accommodations for their own students but also
as part of campus efforts to manage disability awareness, accommodation support, and related concerns. To balance
bringing in personal lived experiences with appropriate scholarly distance from the challenges and opportunities raised
in our analysis, our team consulted with each other regularly, drawing on our diverse backgrounds, encompassing
neurodivergent and neurotypical perspectives from both the US and other countries. When we recognized patterns,
issues, or concerns from our own experiences or prior research that were not represented in our data, we interrogated
as a group why that might be, while revisiting our analysis for both confirmatory and dis-confirmatory information.

4 Findings

Throughout our data, community members seek and share advice for managing a variety of ADHD symptoms and
experiences as students in higher education, particularly around executive functioning and academic success, as well
as sharing, discussing, and using collaborative, community-driven strategies for addressing both. In this section, we
describe three types of collaborative practices among ADHD students: (1) participating in diverse forms of body doubling
beyond physical co-presence to create accountability and focus while studying; (2) engaging in active collaborative
support with social partners to help moderate emotional responses or manage distractions, which offers personalized
support tailored to the individual’s specific challenges; and (3) leveraging community-based support as a safety net for
remembering deadlines, staying accountable, and fostering a sense of belonging.

4.1 Body Doubling Beyond Physical Co-Presence

Our data reveals a variety of strategies for achieving body doubling across physical and digital spaces and occurring
in real-time and asynchronously. These practices go beyond physically co-located activity using real-time, virtual
co-presence and simulated body doubling experiences from pre-recorded videos.

4.1.1 Physical Body Doubling. With ADHD, initiating tasks like studying and maintaining focus can be an immense
challenge, often leading to what one poster (P56) described as a "scramble of thoughts and random interests” that
derail productivity. They further elaborated, "When I try to study, I often end up focusing on unimportant things,
like making the perfect meme or spending a lot of time researching and editing a long YouTube comment" (P56).
A commenter validated this experience, stating, "I totally understand; I’m in the same situation, and it’s incredibly
frustrating" (P56-C3).

One strategy that appeared in many discussions was body doubling, in which the mere presence of others working
in physical proximity to you can provide motivation and accountability. A moderator (M1) emphasized that "body
doubling accountability kind of stuff" are frequently posted topics in the subreddit. After sharing their own recent
diagnosis and medication for ADHD, one commenter suggested, "My advice is to make friends you can study or work
on assignments with. Body doubling can be really effective" (P147-C7). In another thread, a commenter emphasized
the importance of developing relationships with others to support body doubling, “I’ve had to find friends who are
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8 Arnold et al.

dedicated to studying and work alongside them" (P77-C1). Similarly, a commenter explained how they received a study
skills mentor as an accommodation to build study skills as well as, "...just sit with me so I could get work done that I was
avoiding" (P31-C7). As prior work on body doubling suggests [26], the mere physical presence of another person can
help with task initiation without requiring the other person to be engaged in the same task. One commenter explained,
"One thing that’s helped me is starting with someone else around. Having another pair of eyes keeps me focused on
studying, even if it’s driven by a bit of guilt" (P56-C2). They even admitted to sometimes "pretend[ing] to get started on
the task while they’re there and then accidentally actually start[ing] the task". This emphasis on physical co-presence
was echoed by M2, who described needing their partner to physically follow them to complete routine tasks.

4.1.2 Adapting Body Doubling to Online Environments. For many ADHD students, the shift to online learning during
2019 and 2020 highlighted their reliance on in-person body doubling and the need to find other ways to achieve
co-presence. For example, "I didn’t realize how crucial it was to my success to have people physically around me to keep
me accountable" (P66-C1). ADHD students described their use of various applications that support real-time, virtual
body doubling experiences, such as Focusmate, Twitch, and StudyStream. M2 & M3 confirmed this pivot to digital
strategies, describing their own use of phone calls, Zoom, and FaceTime sessions to recreate the sense of working
alongside others. Yet, each of these platforms has a different collection of features that support virtual body doubling
experiences.

Focusmate, Twitch, and StudyStream all use video as a digital proxy for the physical presence of traditional body
doubling [93]. However, the degree of perceived accountability varies based on the platform’s norms and settings.
Focusmate’s one-on-one sessions foster a strong sense of dyadic accountability, as users are directly responsible to their
study partner, "You have someone right there on your screen who can help you stay focused and accountable while you
study" (P152). StudyStream’s grid display mimics a study hall or library environment, providing moderate accountability
through the visibility of multiple users simultaneously. As another poster noted, "It feels more natural and down-to-
earth compared to watching study with me streams" (P88). Twitch, with its emphasis on streamer personalization and
background music, creates a more casual, companionable atmosphere, akin to studying alongside a relaxed "study
buddy." A similar practice was echoed by M3, who described watching Twitch study streamer videos but almost always
in groups of three or four people.

4.1.3 Platform Specific Body Doubling Features. Task management and timers can also support focus and productivity
in digital body doubling. For example, StudyStream’s Pomodoro5 timer and task manager appear to help users structure
study sessions and stay organized. Similarly, Twitch "Study with Me" streamers use bots to provide reminders and
updates, leveraging automation to support study habits and a sense of shared progress. Focusmate requires users to
state their goals at the beginning of each session and report on their progress at the end. According to the product
website [44], this method draws on the concept of goal-setting theory [62] which uses setting and committing to specific
goals to enhance performance. Additionally, Focusmate includes a reporting system through which users can report if
their partners are not staying productive. One commenter highlighted the effectiveness of this application in keeping
them focused and productive, stating, "I’ve been using Focusmate online. When I do four sessions a day, I know I’ve put
in at least four hours of focused work, which is quite a bit" (P152-C6).

5As far as we can tell, the Pomodoro Technique is a time management method developed by Francesco Cirillo in the late 1980s. It uses a kitchen timer to
break work into intervals, typically 25 minutes in length, separated by short breaks. Each interval is known as a pomodoro, from the Italian word for
tomato, after the tomato-shaped kitchen timer Cirillo used as a university student. [100]
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Encouragement and accountability manifest differently across digital platforms. StudyStream’s thumbs-up emoji
and streak tracking can facilitate social support, mimicking the encouragement a physical study partner might offer.
Twitch chat engagement and bot reminders help build a strong sense of community and shared goals during the
study session. The streamer sets expectations, like a study group leader. M3 described how the shared experience of
Twitch streams helped them feel engaged and emotionally supported while working. Focusmate’s timeliness score
and mandatory video feed contribute to a more formal accountability structure. The video feed additionally evokes
an interesting paradox between video presence and inclusivity in visual shared spaces. Prior work on accessibility
and video conferencing advocates for optional video use, thereby creating more inclusive environments for disabled
participants and neurodivergent people in particular [20, 91]. For instance, one participant in our data noted, "With my
camera turned off, I could stand up whenever necessary, I could show emotions without someone commenting on my
facial expressions," (P67). Moreover, M4 added nuance to this tension, noting that camera-based platforms may not be
suitable for everyone, particularly those with social anxiety or discomfort being visible while working. They shared
that they “can’t stand looking at other people or themselves online or in person,” and instead preferred ambient sounds
to support focus. However, mandatory video feeds might enable a more concrete visual co-presence [36], by which
individuals perceive and are perceived by others. P152 demonstrated this tension by first expressing dislike for the
expectation of camera use, "The only thing I don’t like is that it’s expected to have your camera on while using the site,"
before going on to highlight its value, "If you can deal with that, ...it’s really effective for accountability" (P152).

These platforms and their moderators use a variety of technological, policy-based, and behavioral limits to shape
the body-doubling experience. StudyStream limits interaction, maintaining a quiet atmosphere that allows for focused
work with minimal distractions. Twitch encourages engagement during designated break times, fostering a sense
of camaraderie and community that can help combat feelings of isolation, as noted by a commenter who suggested
exploring Twitch for those "who might feel lonely while studying and would like a companion" (P21-C1). Focusmate’s
structured interaction points at the start and end of sessions support meaningful, focused communication between study
partners, replicating the check-ins and progress updates that might occur during in-person body doubling sessions.

4.1.4 Asynchronous Body Doubling Through Videos. Beyond applications that offer real-time digitally-mediated body
doubling experiences, community members also described using YouTube for simulated body doubling experiences
through "Study with Me" videos, which are recorded videos of other students studying. These videos help students
maintain concentration, "It’s the only method to keep myself in my seat when my focus starts to wander" (P118-C1). The
video, often on a second monitor, serves as a continuous visual cue, demonstrating sustained attention and engagement,
which the viewer can then emulate. Moreover, these videos often incorporate techniques like the Pomodoro method,
alternating between focused work sessions and short breaks. By watching someone else effectively implement this
technique, viewers may be more likely to adopt and apply it to their own study routines. These videos may function
similarly to video modeling, in which learners develop new behaviors or skills through watching a video demonstration
and practicing the modeled behavior [88].

Online and asynchronous co-presence is distinct from other examples of body doubling. However, community
members describe similar companionship and accountability benefits of watching Study with Me videos while working.
In one conversation thread, multiple people discussed how to recreate the “external pressure” they feel to stay on task
when studying with a friend. One poster (P145-C11) replied, “I’m experimenting with different ways to create that
pressure artificially, but one thing that has helped me several times is using those "study with me" YouTube videos... it
feels like I’m studying with someone or in a library, which helps me get into the zone.” Similarly, M3 & M4 affirmed
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that ambient, asynchronous streams or background videos helped them feel accompanied and focused, without the
discomfort of interacting directly with others.

4.1.5 Emotional Tradeoffs and Inclusivity. While much of our data indicates body doubling is helpful, the twomoderators
(M1, M4) offered more critical reflections, noting that it did not work for them personally. M4 observed that for some
people, the positive effects of body doubling may be driven by negative emotions like guilt, shame, or anxiety. M1 and
M4 both expressed concern that strategies rooted in this kind of negative external pressure could reinforce maladaptive
coping patterns, especially if relied on too heavily over time. Despite these concerns, both acknowledge that while body
doubling may not be effective for everyone, including themselves, it can still be a valuable tool for others. Moreover,
M4 emphasized the importance of experimentation and self-awareness, encouraging ADHD college students to try
different strategies and to let go of those that are not serving them. They said, "ADHD is a spectrum so you gotta treat
it like a spectrum, where there’s not a single solution for these things".

While more research is needed to understand the mechanisms driving these behaviors, our data suggest that
the benefits of body doubling extend beyond co-located, real-time interaction to include online, distributed, and
asynchronous video-mediated experiences. Community members described a range of strategies to create a sense of
co-presence and accountability. At the same time, these strategies are not universally effective. For some people, body
doubling can introduce emotional discomfort or reinforce unhelpful coping patterns. These findings point to the highly
individualized nature of ADHD support strategies and highlight the need for flexible, user-centered approaches that
empower individuals to experiment, adapt, and find what works best for them.

4.2 Active Collaborative Support

Some collaborative strategies involve more active participation from a social partner(s) who directly intervenes to
help moderate their activity. In these cases, the social partner takes on a facilitator role, actively assisting in managing
specific ADHD-related challenges, such as through a dedicated accountability partner. For example, some posters
describe enlisting family or friends, "Share any upcoming deadlines with her [their mom] and ask her to check in
with you regularly to ensure they are completed and submitted on time. Once that’s done, it becomes easier" (P98-C6).
Having someone consistently follow up and provide reminders is described as "an excellent way to stay on track," with
the initial hurdle of awareness being "the hardest part." Another poster endorsed this strategy as a way to "help motivate
ourselves to do things we usually don’t feel like doing" suggesting, "get a co-worker or friend to hold you accountable
for meeting smaller deadlines before the final deadline of a task" (P173-C3). Moreover, this active participation of others
could be facilitated through technology, such as collaborative task management applications, "I’m currently trying
out Tiimo... but my mom wants to be able to add tasks to help me remember things" (P114-C10). Member checking
echoed this strategy, with participants describing similar arrangements, such as partners reminding them to complete
their planning tasks or helping manage small but essential organizational tasks. Furthermore, they highlight how this
level of direct involvement is sometimes necessary, especially when tasks carry emotional weight or trigger executive
dysfunction (M1, M2).

4.2.1 Managing Distractions Through Trusted Partners. Recruiting a trusted friend or family member can help limit
persistent distractions while studying. Specifically, many posters described "doom scrolling" tendencies, which involve
navigating social media rather than focusing on tasks that needed to be completed. For instance, one poster lamented,
"It’s just too easy to open Reddit or Twitter instead of studying and scroll endlessly" (P7). People within this community
described using application blockers or website blockers designed to restrict access to tempting social media and
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media-viewing applications. However, as evidenced in the data, these technological solutions alone are often insufficient,
prompting the integration of collaborative strategies involving more direct support from another person. One commenter
outlined two complementary approaches, "swapping phones with my roommate while doing homework" and "have
a friend set the passcode so it’s almost impossible to bypass" the app blocker (P23-C5). The former tactic leverages
the impacted working memory associated with ADHD [73], wherein removing the phone from one’s immediate
presence, by trading it with a roommate, helps mitigate distraction. The latter strategy actively involves a trusted
friend in managing access to distracting applications. This collaborative approach recognizes the limitations of relying
solely on self-imposed restrictions and instead harnesses human intervention and support to reinforce focus and curb
dopamine-seeking tendencies related to excessive scrolling or media consumption.

4.2.2 Emotional Regulation and Email Anxiety. Other types of active collaborative support address emotional regulation
difficulties common among ADHD students. Students described seeking active collaborative support from trusted
individuals to help moderate emotional and physical responses around checking academic email, particularly in relation
to missed deadlines and poor grades. As one participant vividly described, "I’m afraid to check my email, as silly as it
may sound. My heart races and my stomach drops" (P57). A similar description was shared by M3, who called opening
emails "terrifying" and noted how isolating it felt to struggle with a task that seems easy for neurotypical people. Posters
suggest this anxiety stems from the fear of receiving critical feedback, noticing missed deadlines, or being reminded of
‘shortcomings’ related to ADHD symptoms, "I’m always worried that I’ll find an angry or exasperated email from one
of my professors asking why I haven’t submitted things” (P96). Another student suggested that their email anxiety
could be rooted in deeper concerns, such as "Grades from a specific course?" (P57-C3), to which the original poster
responded, "Yeah, I suppose it is about grades. I fell behind on some things, and I guess that’s the main issue" (P57).
This phenomenon is widely shared within the community, with many validating the experience through comments like
"I can tell you that you’re not alone in dealing with this kind of issue" (P57-C1) and "Thanks for sharing, I totally get
what you’re saying! It’s like my anxiety won’t let me physically open them and switches into ’panic self-protect’ mode"
(P96-C13). The latter commenter articulated the internal conflict of weighing "a growing amount of anxiety building up
just from not checking" against "a sudden burst of intense anxiety from checking” (P96-C13).

To manage this anxiety, ADHD college students may seek active collaborative support from trusted friends or family
members, who review emails, handle urgent communications, and provide emotional reassurance during the email
response process. For example, a commenter "actually got [their] dad to open my email today and just help me face it"
(P96-C13), asking their father to first review concerning emails, communicate which required immediate attention, and
then remain present as they responded. In a separate post about email anxiety, a commenter validated this strategy,
"one of the only things that actually work for me is having someone else push me to do it" (P57-C8). Despite initial
reluctance to ask for help due to fear of judgment, "Normally, I hesitate to ask for help like this because I worry that it
will reveal how bad I am at simple tasks," this collaborative strategy proved effective, enabling them to send "5 out of 6
scary emails" (P96-C13). M1 and M3 described a similar reliance on active collaboration from trusted others to reduce
the emotional weight surrounding email tasks. M3 shared that even sending emails could feel overwhelming, describing
it as, "the worst thing in the world to my brain". While M1 and M4 acknowledged having used this strategy in moments
of stress or anxiety, they again caution against using this strategy long-term, calling it a “transitional” solution (M1)
rather than a sustainable one and warning that relying on others could reinforce people-pleasing behaviors (M4) that
could be maladaptive.
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4.2.3 Short-Term Mentorship and Peer Support. These examples highlight the critical role that active collaboration plays
in accessibility for ADHD college students. While body doubling provides ambient co-presence, the examples discussed
here demonstrate the importance of directly engaged, task-specific interventions like opening emails, managing
deadlines, or navigating academic stressors that technology alone may not fully support. Drawing on their experiences
of meeting with community members one-on-one and observing similar support exchanges through the subreddit, M1
and M4 specifically encouraged us to include one-on-one peer mentoring in this theme. They emphasized the value of
informal peer mentoring, such as short-term support via Discord or academic guidance via Zoom from community
members as offering emotional and executive functioning support. Overall, these findings illustrate that for many
students with ADHD, direct human intervention is not just helpful but essential, especially when navigating complex
emotional, relational, or academic contexts.

4.3 Community-Based Reminders and Accountability

4.3.1 Peers as Memory Safety Nets. Participating in supportive communities, online or in person, can help manage
executive functioning challenges and combat the effects of impaired memory on academic performance. Navigating
the academic landscape, ADHD students often struggle to remember crucial deadlines due to their memory and
organizational difficulties. This struggle is evident in the strategies they adopt to manage these challenges. For example,
one poster shared,

"Start putting everything on your calendar, reminders for due dates, appointments, and commitments.
Doing this has really helped me with a dozen different things I’ve struggled with for years turning
assignments in on time, starting them early enough, remembering to pay bills like my phone and electricity,
not forgetting important events my wife mentioned weeks ago, and even keeping track of when free trials
expire." (P55-C2)

While using calendars to plan and set reminders is a widely-used strategy by ADHD students in this community,
some described calendaring as insufficient. Instead, these students turned to their peers, family members, and online
communities for additional support. These students described the importance of leveraging social connections as a
"safety net" for staying informed about important dates and requirements. One poster, for instance, grieved the loss of
this supportive network during online classes and COVID-19 restrictions, noting, “Because of online university and
Covid, I no longer have the safety net of talking to people who might mention deadlines, which helped me remember
them” (P86). M2 echoed this strategy of community as a memory safety net, by describing how group chats formed in
earlier courses continued providing support even after the classes ended. In these ongoing conversations, classmates
would casually mention upcoming deadlines or check in about past tasks, simple interactions that often served as
helpful reminders. Although the contact was informal, they noted that these follow-ups helped them remember key
assignments and gave them an opportunity to reflect and share how things went.

4.3.2 Online Communities for Distributed Accountability. Similarly, discussions in our corpus also referenced platforms
like Discord as spaces for connecting with others at the same university to help track deadlines. In a post seeking tips for
preparing for a new semester, a commenter suggested creating or joining a "discord server for class/cohort" (P147-C1).
They attributed their academic success to the accountability and support provided by this Discord community, stating,
"Being part of a Discord server for my class or group, where everyone helps each other and answers questions, has
been really helpful. It keeps me on track because someone always reminds us when assignments are due, and I can get
last-minute help when I need it" (P147-C1). In this case, using Discord kept them informed about classroom activities,
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reminded them about impending deadlines, and enabled access to last-minute assistance with assignments. M1 shared a
similar experience, when describing how, after joining a course Discord, classmates would casually mention upcoming
deadlines and later follow up by asking how it went. M4 noted that as a moderator they observe this same practice
happening via Zoom. This collaborative strategy fosters a sense of shared responsibility and community-based access,
helping individuals with ADHD navigate the challenges of their disability and academic demands.

The above examples are less about the specific platform and more about the type of interaction and support these
spaces enable. Whether on Discord or in person, passive community-based support benefits ADHD people who are
reminded of upcoming deadlines by overhearing in person or seeing online a passing discussion between about an
upcoming assignment deadline. This casual, ambient exposure to important information helps to compensate for the
impacted memory and organizational challenges associated with ADHD, providing a crucial safety net for when primary
strategies, such as calendaring and to-do lists, fail.

4.3.3 Community Support as Belonging and Validation. The community-based support described through discussions in
this subreddit transcends academic deliverables, providing space for connecting with other college students who share
similar experiences, struggles, and triumphs. Feelings of inclusion are accessibility issues, as community and inclusion
are closely correlated to both academic success and mental health [69, 94, 97]. For example, one poster described
creating a website "to serve as a space where me and other grad students can connect, share resources, info, research,
and our experiences" (P63). Another member (P90) combined their passions for ADHD support and a popular game
by creating a custom Discord server for people with ADHD who want to play but also need understanding partners
who can accommodate their ADHD. M3 and M4 reinforced the importance of these kinds of spaces, by emphasizing
that without a community of people who understand their lived experiences (as someone with ADHD) it’s easy to
feel lost, especially in a world that was not designed for neurodivergent people. These initiatives demonstrate the
proactive efforts of community members to establish spaces that support their specific needs and foster a sense of
belonging within academia. Moreover, ADHD adults often struggle to find understanding and relatability within their
immediate social circles. As one poster shared, "I have friends and a boyfriend in real life, but they find it difficult to
fully understand what’s going on in my mind and some of my challenges" (P68). To address this, they sought to create
a "niche group" specifically for ADHD graduate students, recognizing the value of connecting with others who can
directly relate to their experiences. The responses to this post were overwhelmingly positive, with one commenter
exclaiming, "I fit right into that group; grad school is where I discovered I have both ADHD and ASD" (P68-C1), and
another expressing their desire to join the community "to normalize my experience" as a doctoral student with ADHD
(P68-C5). M3 and M4 reinforced the value of this kind of validation. M3 reflected that seeing others working hard, facing
the same challenges, and still showing up made them feel less alone, more capable, and more motivated to keep going,
or as M4 aptly put it, "validation is medicine". These reactions highlight the importance of community-based support in
validating and normalizing the experiences of individuals with ADHD, ultimately contributing to a greater sense of
belonging and acceptance. Across these examples, community-based reminders and accountability emerged as essential
supports for ADHD college students. Group chats, passive exposure to deadlines, and shared online community spaces
functioned as distributed systems helping with motivation, memory, and task management. Member checking expands
this theme, with M2 identifying this subreddit itself, as a uniquely safe, non-judgmental, and collaborative environment.
They described it as offering both practical tools and emotional validation from peers who "get it." M2 and M3 noted
that the group’s diversity and mutual support helped them feel a sense of belonging, even after previously feeling like a
“square peg in a round hole." Overall, these findings suggest that community support for ADHD students fosters not
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only academic accountability and distributed cognitive support, but also connection, shared identity, and deepened
sense of belonging.

5 Discussion

Informed by disability studies [41, 65], there has been a turn within accessibility scholarship towards the collaborative
nature of accessibility and how disabled people, particularly disabled adults, are active agents in creating their own
accommodations and securing access [10, 14, 19, 98]. Yet, with few exceptions [20, 26], research involving the ADHD
community has focused on individual accommodations [13, 50, 72], or when others are involved, the projects are
frequently centered on youth rather than adults [17, 21, 84, 102]. Our analysis reveals how the collaborative practices
of ADHD college students support their academic and personal success. These strategies include live video-mediated
body doubling through platforms like Focusmate and StudyStream, simulated forms of co-presence such as watching
"Study with Me" videos, and more active collaboration with other people to help manage emotional responses and
distractions. Furthermore, we highlight the importance of community-based cognitive support, accountability, and
a sense of belonging. In this section, we discuss how theories of co-presence can help understand the mechanisms
underlying these practices and consider the implications for designing collaborative, community-led accommodations
and support systems for ADHD students in higher education.

5.1 Understanding Co-Presence as Access

Co-presence, both virtual and physical, appears to have the potential to enhance focus, motivation, and academic
performance. Eagle et al. [26] describe a specific type of co-presence, body doubling, across space (from physically
co-located to remote), time (from occurring in real-time to asynchronous interactions), and awareness (from active
coordination of accountability to ambient or no awareness of the other). We saw in our own data the perceived
effectiveness of body doubling. However, the mechanisms by which such an approach might be beneficial and, therefore,
how we might design future technologies and interventions, are not yet well understood. Here, we draw on decades of
theoretical and empirical work on co-presence to provide considerations on how these collaborative practices might
operate and begin to hypothesize why they are effective for ADHD students.

Goffman’s concept of co-presence, which emphasizes the sense of being together in an environment where individuals
are aware of each other’s presence and are "accessible, available, and subject to one another" [36], is particularly relevant
to the practice of body doubling. Our analysis suggests that ADHD college students perceive body doubling as creating
accountability and improving their motivation to study or perform academically. Community members suggest that
the mere presence of others, even if not actively interacting, helps them stay focused and on task. The shared spaces
they create through co-presence provide visibility of each other’s behaviors and prompt the performance of productive
behaviors (e.g., reading, studying). This kind of visibility and accountability mirrors early ideas of media spaces, which
create social spaces [23]. The community that develops in shared spaces shapes norms and perceptions of behaviors.
Given that ADHD college students report spending time in spaces with other ADHD students, who are most similar to
them, but also with others with ADHD who are not college students and with other college students without ADHD,
each of these communities, social spaces, and media spaces should be considered in depth. In other contexts (e.g.,
neurodivergent workers at home [20]) and for other groups (e.g., autistic college students [104]), interpretation of
behaviors by others who are variously similar to and different from the neurodivergent person impact their ability to
be effective in that space. The Reddit community we studied itself has its own emergent norms and culture shaping
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how posters and commenters reference their solutions, creating a deeper understanding of how personal, social, and
institutional factors intersect with technology design, especially around assistive and collaborative technologies.

Understanding co-presence as a condition enabling instant two-way human interactions [103] provides further
theoretical insight into the distributed and digitally-mediated body doubling practices described in this subreddit.
Applications like Focusmate, StudyStream, and Twitch "Study with Me" streams facilitate real-time interactions among
their users, allowing them to communicate, share progress, and provide support to one another. Our data suggest
that these instant interactions, even if limited, contribute to the sense of being together and foster accountability and
motivation among community members. These platforms vary widely in the ways they enable real-time, online body
doubling experiences and therefore are likely to have their own norms.

Our data also illustrate how both the technological features and the social norms that emerge on the platforms create
conditions under which certain behaviors become more visible. Once seen by the community, these behaviors may
be scrutinized, for instance, by requiring cameras to remain on and allowing others to report people who are off-task.
Understanding the co-presence norms of ADHD students through other methods (e.g., interviews, observational studies)
is particularly important given that their practices may also not align with the institutional norms or culture of higher
education [22, 85]. The origins of these norms and rules are unclear; they may be created by individuals with ADHD
for their own benefit or imposed by neurotypicals. Nevertheless, future work should examine how these features are
sanctioning certain ways of being together that on the surface seem to be helpful to ADHD students but in the long run
may further stigmatize already disadvantaged students.

In contrast to these applications that support real-time interactions, watching a recording of someone else studying
while they are working with no direct interaction with the ’body double’ can still provide support. Viewing co-presence
as the subjective experience of feeling together with someone in the same space [81] provides some theoretical grounding
for understanding simulated forms of body doubling. For example, it is possible that practices such as watching "Study
with Me" videos on YouTube create a sense of virtual companionship and shared experience, even though the experience
is not occurring in real time. However, further empirical studies are needed to understand this phenomenon and how it
is similar to and different from more interactive body doubling. One hypothesis is that body doubling has become a
learned practice for some ADHD students such that even watching recorded versions of the experience can trigger a
form of co-presence and follow-on benefits. This view resonates with the sense of connection people can experience
during live streaming and how watching live streams can help people build routines [57]. Another hypothesis is that
the structure of the interaction and being able to follow along (whether there is another human in the video or not) is
the driving factor. What was important to students in our data was attending to the patterns of working and cycles
of behavior, such as knowing when to focus on studying and when to take breaks. Still, other work indicates people
attend to and emulate the posture of the body double [26], so it is likely a combination of factors that creates favorable
conditions. There are further questions still regarding whether ADHD students want or need to ’learn’ to work in these
ways (e.g., such as suggested by video modeling literature [88]) and instead may simply benefit from experiences that
help create a context (real or imagined) for focused studying activities and prompt embodied performance of patterns
of work and relaxation.

5.2 Towards Community-Led Collaborative Access in Higher Education

Our analysis contributes to the ongoing discussion of how access is created through both our social practices and
material environment [10, 20, 22, 43, 98], focusing here on the array of digitally-mediated collaborative practices that
enable access among ADHD students in post-secondary institutions [65]. In addressing the unique challenges faced by
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ADHD students in academic settings, three key design considerations emerged for creating effective digital support
systems. These considerations focus on balancing accountability and surveillance, providing opportunities for active and
direct peer support, and integration with existing learning communities. Each of these approaches uses technology and
social aspects to create supportive environments that can help ADHD students navigate the complexities of college life.
By carefully designing these systems using the collaborative strategies and practices we uncover, we can create more
inclusive and effective learning environments that not only support ADHD students but also enhance the educational
experience for all learners. The following sections explore these design considerations, offering insights into how
technology can address the specific needs of ADHD students while promoting broader principles of accessibility and
community support in education.

5.2.1 Providing Appropriate Levels of Accountability in Virtual Body Doubling Environments. Real-time virtual body
doubling facilitates remote co-presence through video-mediated body doubling sessions. Focusmate exemplifies this
concept by matching users with on-demand body doubling partners allowing users to work alongside others who
offer accountability. Unlike other video-mediated body doubling platforms, Focusmate is unique in that it requires
participants to keep their cameras on and includes features through which users can report if their partners are not
staying productive, however, productivity is defined for that particular interaction. These platforms offer a range of
accountability approaches, from soft methods like sharing with a matched partner to stricter ones based on formal
policies and reporting practices.

Designers of collaborative support systems must consider how much surveillance, accountability, and structure to
provide. While certain features may promote task engagement, they may do so at the expense of feelings of independence
or the ability to maintain privacy, anonymity, and so on. Some features, such as shared goal-setting, periodic check-ins,
or visual cues for staying on task, may not require the kind of shared visual spaces or punitive restrictions that some
platforms require. However, for some users, the trade-offs of a more aggressive management environment may be worth
what they give up. Designers may also consider providing flexibility or customization, allowing end users to adjust the
level of enforcement, structure, and engagement to suit their specific needs, just as one might for an in-person body
doubling partner with whom one might negotiate and ask for more or less pushing. While our data do not directly
examine how the type of relationship with a body double influences its effectiveness, it offers meaningful insights.
Support from close friends may foster emotional safety and mutual understanding, whereas body doubling with an
authority figure could be either supportive or anxiety-inducing, depending on the relationship dynamics.

5.2.2 Providing Opportunities for Active and Direct Peer Support. In some cases, social partners directly intervene to
help manage ADHD-related challenges. This approach goes beyond simple co-presence, with the partner taking on a
facilitator role to actively assist the individual with specific tasks or situations. Human supporters, however, can be
less consistent or reliable than technologies, as anyone who has ever asked a friend to wake them up or remember
an important deadline knows. Similarly, the interpersonal and social challenges many ADHD people experience can
make it difficult to find and maintain relationships with partners who are willing and able to provide consistent, direct
support [76]. Similarly, these findings echo broader trends among disabled college students, who often self-create
accommodations and build informal peer support systems in response to gaps in institutional accessibility [46? ].
Disabled students collectively share strategies, co-develop solutions, and support each other’s access needs through
peer-driven efforts, especially in online spaces and informal learning contexts [64, 83]. Future technologies might
build on the inherent interest of community members to support one another through peer matching systems, reward
systems for consistent participation, and community guidelines that emphasize the importance of interdependence [10].
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5.2.3 Integration with Existing Learning Communities. Turning to others for reminders and accountability helps manage
executive functioning challenges and foster a sense of belonging, but such approaches likely work best when community
members share knowledge about the academic requirements and other shared references. In other words, this kind
of support is likely best provided by people in the same classes or going through similar academic journeys at the
same institution. For example, Discord groups use off-the-shelf technologies to bring together classmates to track
assignments and deadlines collectively. While many such interactions are encouraged, promoted, or even actively
developed by the faculty teaching the courses, many are student-led, and almost none are fully integrated into other
aspects of coursework. Tools for accountability among ADHD students would likely be easier to adopt and manage
were they more interoperable and integrated with existing academic and productivity tools. Such tools might include
institutional platforms, like Learning Management Systems, or end-user tools like calendars and to-do lists. At the same
time, it is important to acknowledge the shifting power dynamics that emerge when institutions organize or manage
co-working and accountability sessions. While such initiatives could support students, they also introduce an additional
level of surveillance, especially if participation data is tracked or monitored by the institution. This well-intentioned
assistive technology may become counterproductive if it compromises student autonomy or feels imposed. Balancing
these surveillance and power dynamics is critical to ensure that this accommodation is effective, supportive, respects
the autonomy of, and is actually grounded in, the needs of the student.

5.3 Limitations and Future Work

There are key limitations to note in this paper. Reddit users are not representative of the broader population of college
students with ADHD. The platform tends to skew younger and male, which may limit the demographic diversity of
perspectives, and those who post as opposed to just read are an even smaller subset [1] . Additionally, the subreddit
we analyzed was primarily U.S.-based, restricting the applicability of our findings to international or more culturally
diverse contexts. The anonymity of Reddit introduces further uncertainty, as users’ identities cannot be verified, and
individuals may post under multiple accounts. These factors should be considered when interpreting the generalizability
and broader relevance of our results.

This research sets the stage for a wide variety of future research projects. For example, a comparative study could
examine productivity, focus, and on-task behavior among ADHD students in conditions with and without body doubling.
Additionally, investigating the long-term effects of different body doubling methods on productivity and performance, as
well as users’ perceptions of their efficacy, could offer a more comprehensive understanding of this technique. Another
area of future work could compare physically co-located body doubling and video-mediated body doubling in terms of
both short-term efficacy and long-term effects. Researchers could also explore the relative impact of human-guided
study videos versus other media (e.g., audio, non-human videos) to determine which type of digitally mediated body
doubling is most effective and why. Finally, future studies could investigate how digital platforms can be designed
to simulate the benefits of physical co-presence, such as shared context and nonverbal communication, potentially
enhancing the effectiveness of remote body doubling techniques.

6 Conclusion

This paper presents our analysis of technology-related posts from a Reddit community focused on the university
experience of ADHD people. We provide insights into the collaborative strategies and socio-technical practices employed
by ADHD college students to support their academic success. Our research contributes to the limited existing empirical
literature on technology used by this community, with a particular emphasis on emergent collaborative practices and
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the risks and opportunities they engender. We highlight how body doubling supports ADHD college students and
relates to existing theories of co-presence. We offer design considerations for future collaborative technologies in light of
the adaptive practices observed in our data. Given the complex and often invisible nature of ADHD, understanding the
collective knowledge, strategies, and adaptations developed by this population will support the design and development
of collaborative learning and productivity tools in the future. Additionally, our further understanding of how collaborative
technologies, particularly those that support co-presence, work in this space for this community broadens our conceptual
understanding of co-presence as an assistive technology.
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